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High Challenge Grant Program
Executive Summary

2004-2005

The purpose of the High Challenge Grant program has been to provide funds to school
districts so that they may develop innovative programs for Oklahoma’s at-risk student
population.  The role of the Oklahoma Technical Assistance Center has been to provide technical
assistance and evaluation services to the grantees as they developed,  implemented, and refined
these comprehensive, research-based models.  The grantees had four years to develop and refine
their models.  During that time, they participated in program evaluation activities that provided
formative and summative feedback for program development and overall effectiveness.  At the
end of the fourth year, if a program were determined to be effective, it received validation as a
successful program for at-risk students.  Once validated, a fifth year of funding was provided for
the programs to concentrate on replication activities.  Funds were also available for schools who
wanted to replicate the validated models at their sites. 

The High Challenge Grant Program funded eight programs during the 2004-2005 school
year.  Five of these programs were in their first year of implementation and three were in their
fourth year.  The eight programs served a total of 952 at-risk students during the 2004-2005
school year.  A total of $347,900 in funds was awarded to the districts.  

Types of programs.  The grantees included a drug and alcohol prevention program at an
alternative education school, a multicutural awareness program at three elementary sites, and six
middle-grade alternative classrooms.  Five of the middle school interventions provided
programming for the full school day and two provided partial-day programs.  One of the full-day
programs also focused on the development of an outdoor classroom to provide instructional
opportunities.  Of the eight programs, four resulted in improved academic outcomes for the
groups of students served and three of the programs produced behavioral changes in students. 
Of the three fourth-year programs, none were validated or recommended for replication based on
their effectiveness with at-risk students; however, one was acknowledged as a promising
practice. 
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Claremore Public Schools
High Challenge Grant Program

2004-2005

Program name: Language in Residence Contact person: Lynelle Burrows

Program type: Supplemental State funding:  $23,550

Grades served: 4th Funding year: 4th 

Number of students served: 273 Number of available slots: NA

Staff: 1 full-time teacher, 1 director (in-kind)

Program Description

The Language in Residence program was modeled after the State Arts Council’s Artist in
Residence program.  It was designed to target at-risk students in grade four.  The program was
designed to emphasize the Spanish culture and language in the 4  grade classrooms.  Theth

resource teacher, a language specialist, spent an average of 30 minutes three times a week in
each 4  grade classroom for a period of nine weeks.  She taught the students their names, how toth

count, colors, body parts, days and months, songs and a few basic phrases, all in Spanish.  The
Justus/Tiawah school district hired a full-time teacher and did not participate in the Language in
Residence program this year.  This enabled the resource teacher to spend a second nine-week
period at the elementary school determined to have the greatest need.

Upon completion of its third year, Claremore Public Schools realized that the data to
support this program, while promising, did not meet all the requirements of the High Challenge
Grant program for validation.  The district opted not to participate in the fourth year validation
study.  Claremore School administrators notified the State Department of Education of this
decision and they are aware that this will be the last year to receive state funding for this
program.

PROGRAM GOALS:

Goal 1: Prepare curriculum.

This goal was met in the first year of implementation so that the 4  grade teachers andth

students could learn more about the Spanish language and culture.  The resource teacher
collected materials from several sources to create a Spanish Activity Book for each 4  gradeth

student.  Included were worksheets and resources on the alphabet, numbers, common words and
useful expressions.

Goal 2: Provide additional grant opportunities.

The only additional monies to support this program came from the Claremore Public
Schools curriculum budget and individual building sight activity funds.
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Goal 3: Provide 4  grade students with a foreign language program that includesth

arts and culture of Spanish speaking people.

This goal has been attained each of the four years the program has been funded.  The
students are taught basic Spanish words, learn Spanish games and dances, and enjoy a unit-
ending celebration.  

Goal 4: Involve families and parents of 4  grade students.th

The resource teacher served as interpreter for Claremont Elementary Open House and she
translated the elementary school handbook into Spanish.  Additionally, books, both in English
and Spanish, had been added to the four elementary school libraries participating in this grant
and continued to be made available to the parents and families of the children.

Goal 5: Provide enrichment and integration of Spanish and English in all areas of the
elementary curriculum.

The Claremore School District has integrated bilingual correspondence to the parents of
all elementary children.  Decorative signs at the schools, notices of upcoming events and reports
to parents were all created in both Spanish and English.

Goal 6: Provide professional development for teachers (1 day).

This goal was accomplished during the first year of implementation and there was no
need for further professional development during the second, third or fourth years because the
same teachers were involved in the intervention.  However, the resource teacher provided an
additional in-service day in April 2005. 

Goal 7: Increase collaboration among 4  grade teachers, other elementary staff, andth

the high school staff.

The resource teacher continued to collaborate with school staff by providing weekly
updates at faculty meetings at all three elementary sites.  As the Spanish intervention continued
this year, and the original 4  graders continued to be promoted, the 5  and 6  grade teachersth th th

have also continued to become more involved.  Central Upper Elementary, the site for 5  and 6th th

grade students, sponsored the Multicultural Day. 

Student Outcomes

The Language in Residence program provided data for 272 4  grade students whoth

participated in the program during the 2004-2005 school year.  The participating students
represented three different elementary school sites from Claremore.  Claremont Elementary
School provided data for 99 fourth grade participants, Roosa Elementary provided data for 62
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students, and Westside Elementary reported 111 students participated in the program.  Students
from the Justus-Tiawah Elementary did not participate in the program as they had in years past. 

Students’ demographic information indicated that the students served were representative
of the Claremore district as a whole (Profiles 2004, State Office of Accountability).  Caucasian
students accounted for the largest ethnic group present representing 63 percent.  Native
Americans accounted for the largest minority group served (30.4 %).  Hispanic students
accounted for 5.5 percent of the 4  graders, African-Americans represented 1.8 percent, andth

Asian-Americans accounted for 0.7 percent.  Half of the students were female and half were
male.  Only 2.6 percent of the 4  graders were reported to be eligible for Limited Englishth

Proficiency services.  Only one of the 273 students was reported to have been retained in grade
at the end of the school year.

As a group, a small but statistically significant decrease was noted in the pre-post grade
point averages of the 4  grade students.  The students’ pre-program mean GPA was 3.39th

compared to a mean of 3.31 at the end of the year.  A decrease this small was probably due to
differences in grading practices of 3  grade and 4  grade teachers rather than to real differencesrd th

in academic achievement.  The average grade point indicated that, as a group, the students were
working at the mid “B” level.  On the SRA-Hola!, a measure of Spanish language acquisition
and culture, a statistically significant increase was noted.  Student scores increased from a mean
NCE score of 15.28 to 25.66.  Sizable, statistically significant increases were noted at each of the
sites suggesting that the students made substantive gains in their knowledge of the Spanish
language and culture.

Recommendations

Yearly program evaluations suggest that the Language in Residence participants gained
knowledge in the Spanish language and culture during the program and retained that knowledge
after the intervention.  For this reason, the project is considered a promising practice for cultural
awareness and initial language acquisition.  However, the whole-group nature of the project did
not lend itself to the development of an intervention for at-risk students and; therefore, did not
allow for the rigorous evaluation activities required for validation as a High Challenge Program. 
As noted earlier, the project chose not to participate in the validation study that included the
collection of longitudinal data for at-risk children and are thus not eligible for a fifth year of
funding.  The program is recommended to other Oklahoma districts seeking a program to
familiarize elementary-school children with Spanish language and culture.
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Durant Public Schools
High Challenge

2004-2005

Program name: Student Transition to
Achievement and Reconnection to School
(STARS)

Contact: Greg Howse and  Patti Wells, 

Days/Hours of operation: Monday- Friday,
8:00 a.m.- 4:00 p.m. 

State funding: Total- $48,000

Number of students served: 13 Number of available slots: 10-13

Grades served: 8  Staffing: 1 full-time teacher; 1 full-time aideth

Funding Year: 1  st

Program Description

The Durant High Challenge program was modeled after a program called Reconnecting
Youth, a research based approach centered in academic recovery and transition to mainstream.
The self-contained classroom served 8  grade students for five periods of the seven periodth

school day.  The program, which did not start until December of 2004, focused on fundamental
reading and math skills during the morning.  The Focus on Reading program was used for
reading improvement, while the math curriculum was supplemented with Accelerated Math. 
Service learning projects were incorporated into the reading curriculum and were designed to
enhance reading for pleasure.  Students’ used journals to set goals for  personal growth,
academic progress and improved social skills.  The students attended “traditional” classes for
social studies and science and participated in the regular lunch schedule before returning to the
STARS classroom for social and emotional skill building as well as daily reflection on academic
and social successes.      

Program Goals

Increased Academic Performance

The students were provided with extended and enhanced reading and math instruction.  A
portion of the reading and math instruction was computer assisted instruction.  A+ software  was
used three times a week for 25 minutes; additionally, they used STAR Math to reinforce the
math lessons provided by the teacher.  The students were also involved in accelerated reader.
The program required students to take a minimum of three AR tests for each nine weeks.
Reading time was a daily activity lasting 50 to 90 minutes.  The class goal was for each student
to reach 25 AR points.  Ten students achieved this goal; one student received 214 AR points.
Students’ wrote in journals that helped monitor daily, weekly and monthly personal growth in
achievement.
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Weekly Mentoring/Tutoring

The students worked with two mentors  from Southeastern University twice a week.
Additionally, the mentors were involved in participating in a  ropes course for the STAR
students.  Each of the students adopted pen pals from the Durant High School.  They
corresponded during the year with their PALS and were invited to be with their mentors for a
day on the high school campus.  

Behavior Improvement

The Developmental Assets Profile was given late in the year and the director reported
that no post-test was given this year because not enough time had elapsed for an effective
measurement.  Next year, the test will be given much earlier and he will be able to post-test all
the students. 

Service Learning Activities 

The director reported that students participated in several community clean-up projects
and other service projects.  The students helped serve at a bean dinner and they helped the
special education class make guitars for a talent show.  The STAR students also wrote children’s
books for the special education class.  The program did not record the number of hours each
student participated in service learning.  

Parent  University Sessions

The STARS program required a commitment from one significant adult to the child to
attend conferences monthly, attendance at Parent University four times a year, attendance at
STARS Celebrations three times a year and participation in a STARS for Families model
prevention program.  Eleven parents or guardians attended a Harlem Globe Trotters basketball
game and a pizza celebration.  The teacher reported that she frequently visited by phone with the
parents.  The program director reported that the Parent University sessions will be a priority for
next year.  Limited data was available for the parent involvement component; the evaluators
cannot determine whether the component was adequately implemented.

Student Outcomes

Academic and behavioral data was provided for 13 eighth-grade students who attended
the STARS program during the 2004-2005 school year.  All of the students were reported to
have entered the program in December of 2004 and exited at the end of the school year.  Five of
the students served were female and eight were male.  The majority of the students were
Caucasian (8) although three of the students were Native Americans and two were Hispanic
students.  All of the students were referred to the program because of academic deficiency.  At
the end of the year, all but one of the students had an exit status of “referred to another
program.”  The referral was to high school program for at-risk students.  One student was
reported to have dropped out of school. 
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The program did not provide information on the ancillary services provided.  The level of
parent involvement could not be assessed, nor could the service learning component, or the
behavioral component.  Counseling data was provided for the students.  Five of the students
were reported to have participated in individual counseling sessions.  The number of sessions
ranged from two to six per student.  The families of four of the students were also reported to
have participated in counseling services.  Three of the students’ families participated in one
session each and the family of one student participated in six counseling sessions.  

Pre-post student academic and behavioral data are presented in the following table.  The
statistical tests conducted included Wilcoxon Matched-Pairs Signed-Ranks Test (used for studies
with small sample sizes).  The purpose of statistical tests is to determine whether changes in
students are reliable – if we should expect similar results with other students. 

Durant High Challenge student outcomes. 

Variable N Pre-

program

Post-

program

Statistically Significant*

GPA 13 1.92 2.48 Significant increase

Absences 13 4.77 8.38 Significant, but an increase

Percent of courses passed 12 92.86 91.76 No change

Days in-school suspension 13 7.31 4.08 Significant decrease

Days out-of-school suspension 12 0.42 2.50 No change

Reading Standard Score 7 86.71 87.43 No change

Math Standard Score 7 104.86 100.71 No change

* p < .05. A significant difference is determined by the use of specific statistical techniques which take into account

the number of students and the direction and size of the change.  In some cases, a difference that appears large may

not be statistically significant.  Generally, such results suggest that certain characteristics of the data, such as

extreme scores or number of students in the analysis, make the observed change unreliable.  

Interpretation of the data yielded the following conclusions:

• Student grade point averages increased from a “D+” average prior to entering the
program to a solid “C”.

• The students successfully completed 91.76 percent of the courses they attempted.  All but
two of the students completed all of the courses they attempted.

• No reliable changes were noted on students’ Reading or Math subtest scores on the Wide
Range Achievement Test-III.  

• A statistically significant increase was noted in the number of days students were absent
from school.  Five of the students were absent more than 10 days during the spring
semester.  

• A reliable decrease was noted in the number of days students were assigned to in-school-
suspension.  However, there was no change in the number of students assigned to ISS.
Ten of the students were assigned to ISS prior to intervention compared to nine students
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while participating in STARS.  The students were assigned to ISS for fewer days which
may indicate less severe infractions.

• The apparent difference in out-of-school suspensions was not statistically significant and
should not be considered an outcome of the program.  The difference was due to changes
in just a few students.

Recommendations

It is recommended that the program continue to build parent/school participation,
behavior intervention, and to expand the mentoring, service learning, and tutoring sessions.  This
was the first year for this program and the staff faced some of the start-up challenges that are
frequent in new programs.  The 2004-05 school year focused on academics and program
development.  Some of the goals for this year were not completed because of the December start
date.  It is the recommendation of OTAC that the program be certain that all of the program
components are in place at the beginning of the school year and that the Developmental Assets
Profile be given at that time.

The lack of data reported did not allow for analysis of many of the program’s
components and subsequently did not allow for evaluative feedback or cost effectiveness
analysis.  Complete data is necessary in order for OTAC staff to assist the grantee in the
refinement of components and development of a model program.  Initial analyses indicated that
the STAR program has made appropriate progress in implementing the academic component. 
This program is  recommended for funding based on the assumption that complete data will be
provided in 2005-06.  If complete data is not returned, we will not have data sufficient to
recommend the program for a third year.
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Geary Public Schools
2004-2005

Program name: Geary Higher Challenge
Academy

Contact person: Louise Betche

Days/Hours of operation: Monday-Friday
8:00 a.m - 3:10  p.m.

State funding: Total $50,000

Number of students served: 11 Number of available slots: 10

Grades served: 6  -8  Staffing: 1 full-time teacherth th

Funding year: 1  st

Program Narrative

The Geary Higher Challenge Academy was in its first year of funding.  Initially, district
administrators planned to use high challenge funds to supplement the Geary alternative
education academy, focusing the use of funds on younger students.  The grant application,
however, called for a separate program for middle-level students.  After meeting with the SDE
and OTAC staff, the district hired a teacher and initiated a program, well after the expected start
date.  The program began serving students in February 2005 and continued through May 2005. 
These few months left little time to fully implement all of the proposed grant components. 
Despite the short time that the program was operational this year, the grant enabled the four
junior high students who were being served in the statewide academy program to transition to
the new high challenge program and to serve seven additional junior high students.

Prior to this grant award, students who ranged in age from 13 to 20 were served in one
academy.  A+ software was used almost exclusively for instruction and assessment.  The
transition from the statewide program to the high challenge program centered around the
prospect of hiring another teacher to coordinate and deliver more developmentally appropriate
class work and social interaction to the younger students.  

There were essentially two distinct populations of students that the Geary Higher
Challenge Academy served.  The first involved students with behavioral difficulties who were
assigned to the program and the second group were those with academic deficiencies.  Students
with behavior problems attended for one-half day before being released from school.  The
practice of junior high students only attending the minimum four hours and twelve minutes was
carried over from the statewide program.  Because the high challenge program did not begin
until February, attempts to extend students’ time to a full day were unsuccessful.
 

Students who had failed core classes  were removed from an elective course and assigned
to the program to retake the core class he/she had failed.  These placements were typically for
one hour per day.  These students were not behavior problems and attended both alternative and
traditional classes for a full complement of classes each day.
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Proposed Intervention Strategies

The grant application stated that mentoring would be used to support and engage
students in productive relationships with adults.  The staff obviously cared about and nurtured
students, but there were no specific mentoring strategies in place that would make this classroom
distinctly different than most other classrooms with caring and conscientious teachers.

Counseling and social services were available from the district’s social worker, nurse,
and two counselors; one of whom was a licensed professional counselor.  Some of the additional
partnering agencies that had regular and on-going involvement with the program included the
OSU Extension Office, the Office of Juvenile Affairs, and Youth and Family Services.  The
network of social support for students was extensive. 

Tutoring was a routine part of each day.  The program was staffed by a teacher and an
aide.  An average class size between five and seven students made it easy for the staff to spend
quality time with any student who needed extra help.

Varied instructional approaches evolved rather slowly.  It took several weeks for the
new teacher to transition students from an instructional offering that was almost exclusively
determined by a packaged computer curriculum to one that included a more appropriate mixture
of computer-assisted instruction, audiovisual instructional aids, projects, work from textbooks,
and cooperative group instruction.

Challenges and Proposed Adjustments

Challenges:  The roles and responsibilities of the existing and new staff members were
not clearly defined prior to starting the new program.  This resulted in frequent disagreements
between staff members about how instruction and overall programming should be done.  This
problem was exacerbated by the fact that the teachers’ desks for the statewide and high challenge
programs were adjoined and that the students in each program shared the same classroom space. 

Proposed Adjustments:  Separate classroom space has been dedicated to the high
challenge and statewide academy so that they can operate more independently of each other next
year.  Staffing changes were made during the summer that should benefit both programs and
eliminate some of the confusion about job duties.

Student outcomes.  Data was provided for nine 8  grade students and two 7  gradeth th

students who participated in the program during the spring semester of 2005.  Eight of the
students entered in the program in February and and  three entered in March.  All but two of the
students were males.  Seven of the eleven students were Native Americans, three were
Caucasians, and one student was Hispanic.  Four different reasons for referral to the program
were reported.  Two of the students were referred to the High Challenge program by juvenile
justice authorities.  Seven of the students were referred due to academic deficiencies, one
because of behavioral difficulties, and one student was a pregnant/parenting teen.  At the end of
the year, eight of the students were returned to the traditional school program after the short



Alternative Approaches 2004-2005 High Challange Grant Program - Page 11

intervention.  One student planned to attend the program next year and one student was
suspended through the end of the school year.

A variety of behavioral and educational ancillary services were provided during the
spring semester including counseling and social services.  The students averaged 4.08 total
counseling sessions per week of enrollment.  The students attended an average of 9.82 group
counseling sessions during the semester and 33.00 individual counseling sessions.  Six of the
students’ families participated in family counseling averaging 1.73 sessions.  In addition to
counseling services, the students received services from the school nurse averaging 6.00 sessions
per student.  The school social worker also reported working with three of the students averaging
2.27 sessions each.  

All of the students were reported to have participated in tutoring services, averaging
48.82 sessions during the truncated semester; approximately one session per day.  Students also
gained credit through community service activities.  Five of the students performed enough
community service hours to earn one credit.

Six of the students were assigned to the program for one hour a day to concentrate on
credit recovery.  The credit recovery students passed all of the courses they attempted while in
the program, an average of 2.67 classes.  Their grade point averages increased from a mean of
2.42 prior to the intervention to 3.67 at the end of the spring semester.  A slight increase was
noted on the Math subtest of the TABE for the credit recovery students.  Their NCE scores
increased from a mean of 46.00 to 50.50.  Only Math subtest scores were reported for this group,
no Reading or Composite scores were recorded.  

The five students who attended the program for four hours per day averaged 7.61
absences during the semester compared to 5.40 days prior to enrollment in the program.  The
program did not appear to be productive in reducing student disciplinary referrals – two of the
students were suspended from school prior to the intervention and three were suspended from
school during their assignment to the High Challenge program.  The length of the suspensions
was short in duration indicating that the offenses were not serious in nature.  A substantial
increase was noted in the grade point averages of the group, from an average GPA of 1.85 to
3.15.  The students successfully completed 90 percent of the courses they attempted during the
spring semester compared to only 55 percent in the traditional school program.  The number of
courses completed during the spring semester ranged from four to 14.  Two of the students were
reported to have completed 14 courses from February through March.  This may have been a
data recording error – the data may have included courses that students completed in the
academy prior to February.  Their scores on the TABE Reading, Math, and Spelling subtests
remained in the low- average range.  

Attached to this report is a table that summarizes the results of student surveys.  These
surveys were administered to the participants at Geary’s Higher Challenge Academy during the
spring of 2005.
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Recommendations

The results of the first-year evaluation suggest that the students did make appropriate
academic progress in the short time that they participated in the intervention.  The results of the
data analysis for the five students who attended the alternative program for most of their
instructional offerings raised some concern about the number of courses completed in such a
short time.  This high number of courses completed is unusual for students of this age, especially
if they attended only half of a day.  Also, three of the five students were suspended suggesting
that behavioral interventions and extensive counseling  were ineffective in keeping students in
school.  It is recommended that the staff review the outcome data carefully and devise strategies
to improve students’ behavior while keeping them engaged in school.

A mentoring program should be established that connects students to adult role models. 
Opportunities to involve students in meaningful service to others should also be sought as a way
to reconnect youth.  Class work should not revert to a heavy reliance on computer-assisted
instruction.  The staff should capitalize on students’ natural affinity to socialize and work
together.  Particularly at this age, students need to have frequent opportunities to learn in groups
and to learn from one another.  Middle school and junior high students, especially, need to be in
school for a full day.  Although refinement of the program is needed, the staff at Geary appeared
to make appropriate progress in implementing the alternative program and it is recommended for
a second year of funding.



Geary Public Schools
High Challenge

What grade are you in?

2 22%
7 78%

7
8

Count %

How long have you been in an
alternative program?

8 89%
1 11%

1 semester
3 semesters

Count %

Have you ever dropped out of
school?

9 100.0%No
Count %

Do you have to work to support
yourself and/or a family?

4 44%
5 56%

No
Yes

Count %

Does your alternative education
program have enough supplies
(computer/textbooks) for each

student?

9 100.0%Yes
Count %

How did you get into alternative
education?

1 11.1%
4 44.4%
4 44.4%

It was my choice
I was sent here
Other

Count %

Are the elective courses offered
in your program intersting to

you?

2 22.2%
7 77.8%

No
Yes

Count %



Where do you take elective courses?

2 22.2%
5 55.6%
2 22.2%

Alternative school
Traditional school
Both

Count %

Do you plan to stay in school
until you graduate?

9 100.0%Yes
Count %

Would you recommend this
program to a friend?

9 100.0%Yes
Count %
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Hominy Public School
High Challenge

2004-2005

Program name: Project EXCEL Contact: Pat Drummond

Days/Hours of operation: Monday - Friday
8:15 a.m.- 2:50 p.m.

State funding: Total $50,000

Number of students served: 12 Number of available slots: 15

Grades served: 6  -8  Staffing: 1 full-time teacher/director, 1 part-th th

time assistant

Funding year: 1  st

Program Description

Hominy Middle School Alternative education program received a High Challenge grant
to provide a flexible learning environment.  This grant was designed to build an outdoor
classroom, help provide a counselor for the at risk students in the program, and to also hire a
teaching assistant.  Many events over the course of the year impeded the success of the project. 
The grant proposal was written with the assumption that the property next to the middle school
would be used to design an outdoor classroom.  The property was Native American land and
became unavailable because of a moratorium on the sale of Native land.  The restrictions were
then lifted and the tribe approved the sale.  However, one of the owners passed away and the
land was tied up in probate court.  The school district had been assured that the land would
belong to the district by the beginning of the 2004-05 school year.  The district had been assured
throughout the school year that “it would not be long” until the property would be obtainable. 
The probate hearing was scheduled for June 6, 2005. 

The hiring of an assistant was another aspect of the grant that affected the evaluation of
the project.  The assistant was hired to help plan science experiments, help students complete
science class work, grade daily papers, and administer and grade tests.  At the end of the year,
the project director discovered information that raised questions surrounding the assistant’s
tutoring and grading practices that resulted in the dismissal of the assistant.  Because the data
could not be trusted as accurate, the instructor did not include it in the project database.

There were also inconsistencies in the counseling records that were to be reported as a
requirement of the evaluation process.  The project counselor assured the director that the
counseling agency had records to track student participation in individual and group counseling. 
At the end of the year, however, the agency found inaccurate and incomplete records and had to
terminate its employee.  The counselor’s records were reported as lost in the process.

The project director has communicated that, in the future, she would personally keep and
record all student data and that she would make necessary adjustments to correct and prevent any
additional errors regarding this project.  It is crucial that the program components are addressed
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and the construction process for the outdoor classroom be able to start at the beginning of the
school year.  

The following goals and objectives apply to the program:

Goal 1- To develop academic mastery in science, reading, and math through the use of the
scientific method and inquiry skills in order to meet PASS objectives, and to increase the
student’s strategies for learning, i.e., focus attention, increase concentration, and organize
information to facilitate remembering.

Objective: By the end of the project, 80 percent of 8  grade students will score “satisfactory” asth

measured by the OCCT science sub-test and 80 percent of 6  and 7  grade students will showth th

significant improvement in science as measured by improved class average.

The OCCT science scores have not been received by the school district and cannot be
entered into the project database until they are available.  The science class grades
recorded by the assistant for the 6  and 7  graders for the first three nine weeks wereth th

regarded as “suspect” by the project director and thus were not included in the project
database.  Grades were reported for the fourth nine weeks by the certified teacher. 

Objective: By the end of the project, 80 percent of the students will score “satisfactory” as
measured by the OCCT reading, writing and math sub-test.

The OCCT tests results have not been received by the school district.

Objective: By the end of the project, 80 percent of the students will increase knowledge and
skills in using the scientific method of inquiry which meet PASS objectives as measured by a
specially designed pre-post instrument and teacher survey.

The delay of the purchase of the land has created a slow down in developing and
evaluating the outdoor classroom.  The teacher survey and pre-post instrument will be
designed by the beginning of the 2005 school year, once the outdoor classroom
instruction begins.

Objective: By the end of the project, 80 percent of the students will increase knowledge and
skills in research methods, information gathering and interpreting graphs, charts and data as
measured by a specially designed pre-post instrument and teacher survey.

The project director and the evaluator have not yet developed a pre-post instrument to
determine research methods of inquiry.  This will be completed once the outdoor
classroom instruction begins.

Goal 2- To foster a healthier lifestyle and to develop character, self control and self
discipline by evaluating experiences, recognize consequences, making decisions, solving
problems, controlling behavior, preventing drop out, juvenile crime, and drug abuse.
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Objective: By the end of the project, 80 percent of students will demonstrate an increased self-
control, self discipline, and respect for authority as measured by a specially designed
questionnaire for students, teachers, and counselors and by discipline records.

The project director reported that students received individual counseling once a week
for 30 minutes and a one-hour group session each week.  Because of problems with the
counseling agency’s records, no individual student participation data was available for
evaluation purposes. 

Objective: By the end of the project, 80 percent of students will demonstrate an increased
awareness of a healthy lifestyle, life skills, and of the consequences of juvenile crime and drug
abuse as measured by a specially designed pre-post instrument.

Objective: By the end of the project, 80 percent of students will demonstrate an increased ability
to make responsible choices as measured by a specially designed pre-post instrument.

Goal 3- To motivate students to establish goals, and to strive to reach them while
developing a sense of community responsibility.  Project EXCEL uses the curriculum in
science with reading, writing, and math integration, and uses individual and group
counseling to meet these goals.  Conceive, design, plan, manage, maintain and explain
outdoor classroom while becoming leaders and better citizens.

Objective: By the end of the project, 80 percent of students will demonstrate increased ability to
establish and to achieve goals as measured by a specially designed pre-post instrument and
academy records.

Students participated in the planning of the outdoor classroom.  They were encouraged to
call and meet with construction personnel and a Fish and Wildlife Ranger and to design
and choose features to incorporate into the outdoor classroom.

Objective: By the end of the project, 80 percent of students will demonstrate an increased
awareness of their role as community members as measured by a specially designed pre-post
instrument and academy records.

There was not adequate data that confirms or denies participation as community
members.

Objective: By the end of the project, 80 percent of students will demonstrate an increased ability
to function as leaders as measured by a specially designed pre-post instrument and a teacher
survey.

Two students were selected to discuss the process in which they designed the outdoor
classroom.  Students talked about the fact that they had visited other programs and had
drawn maps of how the outdoor classroom should look.  They reported which aspects of
each outdoor classroom that would be implemented into their classroom. 
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The outdoor classroom was the central focus of this project.  Due to the obstacles
presented in the purchase of the land, the outdoor classroom was non existent; therefore,
the remaining objectives in this evaluation should be regarded as “not yet initiated.”

Attached to this report is a table that summarizes the results of student surveys.  These
surveys were administered to the participants at the Hominy Middle School Alternative Program
during the spring of 2005 and represent students’ feelings about the overall alternative education
experience.

Recommendations

The Hominy Middle School Alternative Program has a history of providing innovative,
high-quality programming for its students.  The events of this school year are atypical of the
program’s history of performance.  The visits to the Hominy site by the OTAC Field Coordinator
confirmed that counseling services were offered during the year and that the alternative
education program was operational.

Additionally, the OTAC Field Coordinator observed the program students engaged in the
planning of the outdoor classroom as they anticipated its construction.  These observations,
along with the director’s assurance that appropriate data will be provided next year, lead OTAC
to a recommendation that the program be funded for a second year.  OTAC will closely monitor
the activities and progress at the site during the year and if all components of the program are not
fully implemented by the end of the 2005-2006 school year, the program will not be
recommended for additional funds.
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Oklahoma City Public Schools
High Challenge Grant Program

2004-2005

Program name: SeeWorth Academy Contact person: Janet Grigg

Days/hours of operation: Monday - Friday, 
7:45 a.m.- 5:15 p.m.(3  - entering 9 );rd th

7:00 a.m.- 12:30 p.m. (Returning 9  grade-12 )th th

and Saturday, 8:00 a.m. - noon (voluntary)

State funding: $34,250

Number of students served: 600 Number of available slots: 400

Grades served: 3  grade through 12  grade Staffing: 29 instructors, 8 counselors, 12rd th

mentors, 6 administrators, 3 child
nutritionists, 4 tutors and a full-time nurse

Funding year: 4th

Program Description

The Justice Alma Wilson SeeWorth Academy, named in honor of the former Chief Justice
of the Oklahoma Supreme Court, continued to provide a continuum of educational and guidance
services for the Oklahoma City Public School District.  The program offered an alternative for
students serving long-term suspension, for adjudicated youth, and for students with other high-
risk behaviors such as chronic disciplinary problems, habitual truancy, substance abuse, and
gang involvement.  A new homebound program was developed this year for pregnant students
who were certified by their physicians as being in need of such services.

The SeeWorth Academy was funded as one of the district’s charter schools and also
provided alternative educational services as a part of the Oklahoma City Public School district’s
Statewide Alternative Education program.  Additional funding was obtained through an
Oklahoma State Department of Education High Challenge grant, initially awarded in 2001-2002,
to develop a comprehensive health and wellness program as a primary prevention to drug abuse
and violence.

Adequate housing for charter schools often presents unique challenges.  When the charter
school serves an especially large population of students, as in the SeeWorth Academy, this
challenge is notably heightened.  The current academy is comprised of three sites.  The high
school, housed separately, and the elementary and middle schools continued to be housed in the
educational wings of two churches located in central, northeast Oklahoma City.  However, a
third “campus” site in northwest Oklahoma City (the former Gateway Middle School Alternative
Academy) was arranged through collaboration with Eagle Ridge, a mental health service
provider.  The “Cool School” was utilized for elective classes and for counseling services for
elementary and middle school students as well as for entering freshmen.  Students were shuttled
the round trip of twenty miles between the sites for elective classes and counseling sessions. 
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The director’s office and the Total Life Center (TLC) were housed in leased spaces
approximately three blocks from the original school sites.  The Total Life Center was designed
to provide an environment conducive to individual and group counseling opportunities. 
Although the center had previously been used for most of the group counseling services, this
year those services were conducted at the high school site.  TLC was used for counseling and
guidance services.  In addition to offices for individual and family counseling, an academic
guidance center and a new college resource center were housed at this facility.

The director reported that plans were being explored to procure a more suitable school
campus site.  If an agreement could be reached, this new location will place the entire school on
one campus, eliminating the lost instructional time resulting from daily travel between service
sites. 

The success of the SeeWorth Academy is premised upon the commitment and
involvement of 1) collaborative partners, 2) the academy staff, 3) students, and 4) parents.  The
implementation of program activities during the fourth year of funding, as they pertained to each
of these four groups, is reviewed below.

Program Goals

Goal 1: Provide a health/wellness program.

Goal 2: Provide appropriate educational programs for juvenile offenders, long-term
suspended youth, troubled youth, and dropouts.

Goal 3: Provide students and parents with educational training, support, and therapy.

Collaborative Partners

Activity: Expansion of a support network.

Approach: Janet Grigg, SeeWorth Director, and other staff members networked extensively
with community leaders, service agencies and individuals to promote the
program.  Packets of material, which highlighted the mission and the
accomplishments of many of the students from the SeeWorth Academy, were
distributed at civic meetings and church groups and to business leaders.  Student
“ambassadors” represented the program at civic and community meetings.

As a result, the SeeWorth Academy enjoyed a well-established rapport with a
broad base of support.  Numerous organizations and individuals volunteered time
and resources to the academy. 

These collaborative efforts allow staff, students and parents to benefit from the
range of services such as workshops for staff, students and parents; volunteer
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mentors and tutors; auxiliary counseling services; guest speakers; and enhanced
curriculum materials.  Some of the organizations and services involved included:

• STARS (drug and alcohol awareness)
• Eagle Ridge (drug and alcohol awareness; gang awareness; abstinence education)
• Urban Leagues of Greater Oklahoma City (STDs and AIDS awareness, Health

and Fitness program)
• Great Expectations
• FACES (student and family counseling and resource center)
• Tanglewood Research (student and family needs, surveys and counseling)
• Oklahoma Food Bank
• Feed the Children
• GEAR UP
• Armed Services
• Christ United Methodist Church
• Corpus Christi Catholic Church
• City of Oklahoma City Planning Department-Economic and Community

Development Divisions
• Continuum of Care (Homeless Project)
• Oklahoma City Empowerment Zone Governance Committee
• University of Oklahoma Center for Healthy Living
• Downtown Exchange Club
• YMCA
• University Hospital
• Mid-Del Family Youth Shelter
• Grace Living Center

Activity: Mentoring and tutoring.

Approach: Community volunteers continued to serve as mentors and tutors.  Students were
served by volunteers from the following:

• The GEAR UP program provided mentors from:
• Oklahoma City Community College
• University of Central Oklahoma  
• Oklahoma City University.  

• The STARS (drug and alcohol prevention) program 
• Eagle Ridge

Each “Cool School” student received one-on-one assistance for two hours each Friday
when they were transported to area businesses for tutoring and mentoring sessions.

Staff Involvement

Activity: Hiring a full-time nurse and a part-time nurse.
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Approach: These new positions supported the Health and Wellness initiative by providing
ongoing minor medical care, the distribution of medically prescribed medications,
health education (e.g. sexually transmitted disease prevention, substance abuse
prevention, healthy living classes) and enhanced involvement with the pregnant
and parenting teens.  The nurses assisted with minor physicals for school athletic
programs and general health surveys for all students.  They were able to make
referrals for medical care when deemed necessary and assisted students and their
families in locating additional medical resources.

Activity: Staff development, curriculum development, and instructional strategies.

Approach: All staff were required to participate in professional development.  SeeWorth
staff commented that the offerings were beneficial in preparing for the students
that they served.  The new staff indicated that the information was “invaluable” as
they prepared for their students.  Several of the presentations (as indicated by an
asterisk *) were repeated as an induction of the new staff and as a  review for
interested teachers.  Topics and comments included:

• awareness of high risk behaviors (anger, bullying, violence, drugs, HIV)

comment: Staff wrote positive comments concerning the workshops on the high
risk behaviors of drug abuse, gang involvement, violence, and sex.

• HeartMath* (stress management for students and staff)

comment: The HeartMath presentation was repeatedly identified as an effective
stress management presentation for both staff and students.  One classroom
instructor attributed the information as having “saved my life.”  Others indicated
that it provided  “peace of mind.”

 
• student development (Service Learning, Project 540, *Each One Teach One™,

*Student Council, team building)

• United Streaming (an Internet management program)

comment: United Streaming was utilized to diversify the content offerings and to
allow students an additional resource for research.  The director’s report indicated
that access to United Streaming had increased the students’ motivation to use the
Internet more efficiently and effectively. 

• Gourmet Curriculum (a food-related core curriculum program for elementary and
middle school students)
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comment: Teachers reported that students in the elementary and middle school
programs embraced the Gourmet Curriculum, stating that they found it
tremendously relevant to the learners at these ages. 

• instructional techniques (interdisciplinary curriculum, classroom management,
*Love and Logic™ , *Each One Teach One™, *Great Expectations, *personality
style identification)

• Integrade Pro (electronic grade book)

Activity: Drug, gang, and violence awareness and prevention curriculum development and
implementation.

Approach: Staff continued to utilize the curriculum that was developed and implemented
during previous years to address the issues of drug and alcohol abuse, gang
involvement and consequences.  Ways to prevent behaviors that may escalate into
violence continued to be utilized. Materials were adapted for each grade level and
infused throughout the school curriculum. 

The drug, gang and violence awareness and prevention curriculum was a part of the
sessions conducted at “Cool School” and at the high school.  It was also a component of the life
skills classes.  This year, these classes were implemented three days each week for the high
school students and every day for the elementary, middle school and Youth Development
Center.

Activity: Mentoring and tutoring.

Approach: In addition to the host of community volunteers, four full-time, on-site mentors
assisted students in academic assignments and with behavioral changes
recommended to improve the likelihood of future success.

Academy staff members worked beyond the classroom as mentors and tutors for
students.  Each staff member was encouraged to make a commitment to assist each student with
academic skills and with behavior modification efforts. 

A voluntary Saturday school from 8:00 a.m. until noon was available as both an
opportunity for students to have additional one-on-one time with certified staff and as an
alternative to suspensions.

Student Involvement

Activity: Extended school day.

Approach: The extended day schedule continued this year.  The school day had been
lengthened as an alternative to school suspensions.  During the 2003-04 school
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year, a small group of middle school students, with permission from their parents,
added four hours to each school day.  The extended day was offered to provide
more structured time with the hope of reducing “community mischief” and
accelerating the academic progress of participating students.  Due to the positive
response from parents and students, the SeeWorth Academy hours were extended
for students grade three through nine.  High school students continued the
alternative school hours.

Activity: Student Leadership

Approach: Student Council and Project 540 were continued this year to offer several 
leadership opportunities to students who exhibited leadership characteristics.  A
collaboration with The Oklahoma City Continuum of Care Homeless program
was developed.  This committee worked with SeeWorth students to develop a
service project for the 2006-07 academic year. 

Activity: Oklahoma Secondary Schools Athletic Association (OSSAA) Membership

Approach: The SeeWorth Academy facilitated a competitive sports program through
adherence to the OSSAA requirements for student athletes.  Coaches were hired
or volunteered to offer football, boys’ and girls’ basketball and boys’ and girls’
track.  The boys’ basketball team advanced to the first round of the area
competition during the state playoffs.

Activity: Drug, gang, and violence awareness and prevention education

Approach: Group counseling sessions were conducted at the “Cool School” site and at the
high school.  The Total Life Center (TLC) was utilized for extended individual
and family counseling sessions.  An enhanced academic guidance center was
developed, along with a new college resource center. 

A continuum of counseling services was available.  General group sessions were
conducted.  During these sessions, students who would benefit from additional small group
sessions were identified.  It was during these smaller group sessions that individuals were
identified for more intensive one-on-one counseling sessions.  Referrals for more therapeutic
services were made when warranted.

Activity: Parenting classes

Approach: The addition of the on-site nurses enhanced the parenting component of the
SeeWorth academy for pregnant and parenting teens.  The nursing staff conducted
classes for these teens (and their partners, when possible).  They coordinated the
efforts of several staff members and community service providers to assist 
students.  They conducted workshops and classroom presentations as well as
support services for students, their babies and their families.  The nurses gave
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minor pre-natal care to pregnant students and monitored the young mothers and
new babies for general health concerns.  Participating area agencies included: 

• Community Action Agency
• Urban League
• Eagle Ridge Institute
• Boys and Girls Club
• FACES
• STARS 
• TANF
• DHS
• Corpus Christi Catholic Church

Activity: Counseling.

Approach: Many SeeWorth Academy students come to school each morning from troubled
home environments.  The priority for the morning opening exercise was to help
students focus their attention on academic goals. This “Rise and Shine” activity 
was also used to identify students who needed additional attention or counseling
that day.  Counselors were ready to work with individuals and groups as students
were identified.

As was previously noted, counseling was an integral component of SeeWorth Academy
this year.  The daily sessions provided a forum for students to be able to discuss the conflicts that
they must deal with on a daily basis.  In addition to the ongoing counseling program, the
counseling staff were available and ready to deal with issues and crises as they occurred. 
Students participated in general group sessions but could be directed to more thorough small
group discussions or individual counseling sessions.  Referrals for more intensive therapeutic
counseling, day treatment, rehabilitation services or admission for residential care were made
when warranted.  The Department of Human Services was contacted when necessary.  Families
joined students in arranged counseling sessions.

Parental Involvement

Activity: GED, computer literacy and reading.

Approach: Computer-based GED preparatory assistance was made available during academy
school hours.  As in the previous years, it was reported that few parents took
advantage of this component of the program, even though the structured schedule
was eliminated in lieu of opening the lab whenever school was in session. 

Activity: Parent-Teacher Meetings

Approach: “Parents with Pie” meetings continued, as well as the traditional parent/teacher
conferences and the Parent University sessions.  Two sessions of each of these



Alternative Approaches 2004-2005 High Challange Grant Program - Page 24

approaches were presented, one each during the fall semester and one each later
in the spring.  A wide range of pertinent topics was developed for each session. 
Representatives from 251 families attended these sessions.

Activity: Food and Clothing Bank

Approach: Staff from the academy continued to work with area service providers and local
churches to operate a weekly food bank.  A clothing closet was created to assist
students and their families.  Each Tuesday, the school served as a distribution
center where parents could receive food and clothing for their entire families. 
Academy staff and students worked to sack up food brought in from Feed the
Children, Empowerment Zone, and several other providers. 

Student Outcomes  

The SeeWorth program provided academic and behavioral data for 807 students.  A total
of 207 of the entries in the database were students who were expected to continue in the program
after their participation in the 2003-2004 school year.  Records indicated that these 207 students
did not re-enroll in SeeWorth but, rather, 80.7 percent were reported as having returned to
traditional schools.  Another 3.4 percent were referred to other programs, 4.3 percent moved
from the district, 4.3 percent dropped out of school, 5.8 graduated from high school, and another
1.4 percent had exit codes of “other.”

Of the 600 students who attended during the 2004-2005 school year, eight percent were 
elementary students, 20.8 percent were middle school students, and 71.2 percent were high
school students.  The largest grade level was ninth, accounting for 24.3 percent of the total
school population.  

Most of the SeeWorth population were members of racial and ethnic minorities.  African-
American students were the largest group served (84.0%) followed by Caucasian (8.0%),
Hispanic students (5.2%), Native Americans (1.5%), Multi-racial (0.8%), and Asian-Americans
(0.3%).  Additionally, 0.2 percent of the students had an ethnic status of “other” recorded.  
SeeWorth has traditionally served a higher proportion of minority students than the district
average.  The number of males (335) outnumbered the females (265) served in the program.  The
percentage of students who self-reported previous contact with the juvenile justice authorities
increased from 13 percent in 2003-2004 to 20.3 percent this year.

The number of years that the students attended the program ranged from one to five. 
More than half (59.3%) of the students were attending for their first year.  Second-year students
accounted for 30.6 percent of the group, 7.0 percent attended for their third year, 2.0 percent for
their fourth year, and 1.0 percent for their fifth year.  

Eight different reasons for referral to the program were recorded for SeeWorth students. 
Students with behavioral difficulties were most often accepted into the program (28.8%).  Credit
recovery students accounted for 27.7 percent of the referrals followed by recovered dropouts
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(20.5%).  Less frequent reasons for referral were academic deficiencies (6.8%), excessive
absences (4.3%), students with emotional/school adjustment issues (3.2%), and
pregnant/parenting teens (0.3%).  Project data indicated that 8.3 percent of the students were
self-referrals to the program. 

Reported information on students’ status at program exit indicated that more than half
(61.7%) of the students were expected to continue in the program next year.  It should be noted
that last year’s optimistic predictions of the number of continuing students were off by a large
margin (207 students).  One-fourth (25.5%) of the students were returned to the traditional
program.  Other exit status included graduated (6.5%), moved (2.5%), dropped out (1.5%),
referred to another program (0.8%), obtained GED (0.5%). suspended from school (0.3%), and
other (0.7%).  More than 90 percent of the students were reported to have exited the program
with a positive outcome.  This included three sophomores, six juniors, and 30 seniors who
graduated.  Only 30 of the 85 seniors in the program graduated this year; however, this was
twice as many seniors as the year before.  Most of the seniors who did not graduate this year
planned to continue in SeeWorth next year.

As previously described, many counseling opportunities were available for the students. 
All of the SeeWorth students were reported to have participated in at least one of the counseling
services.  As a group, the students averaged 49.69 counseling sessions during their enrollment,
an average of 1.92 sessions per week.  Approximately one fourth of the students participated in
individual counseling on a regular basis.  The most frequently accessed counseling component
was group counseling.  All of the students participated in group counseling, averaging 45.83
sessions per student during the school year.  Family counseling was offered to 33 students and
their families who participated in an average of 1.24 sessions.  

All of but six of the students were reported to have attended tutoring sessions.  The
students averaged 14.87 sessions while in the program.  All of the students participated in
computer-assisted-instruction activities.  The students averaged 238 computer sessions.  Thirteen
of the students gained either one or two credits through work study and 20 of the students gained
credit through service-learning activities.  Eighty-seven of the students were reported to have
participated in community service activities.  The number of community service hours ranged
from eight to 120.  Mentoring activities were recorded for 151 of the students.  The number of
mentoring sessions ranged from two to 38.

Data for the elementary, middle school, and high school students were analyzed
separately due the differences in instructional focus.  The statistical tests conducted were t-tests
for related samples (for variables with 30 or more students with pre-post pairs) and Wilcoxon
Matched-Pairs Signed-Ranks Test (for variables with smaller sample sizes).  The purpose of
statistical tests is to determine whether changes in students are reliable – if we should count on
similar results with other students.  The following table lists the results for elementary students
prior to and after their first-year of participation in the program.
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SeeWorth Elementary Students (first-year students)

Variable N Pre-

program

Post-

program

Statistically

Significant*

GPA 32 0.43 2.63 Yes-increase

Absences 32 15.09 7.34 Yes-decrease

Ratio of courses completed to attempted 32 0.24 0.99 Yes-increase

Courses failed 32 4.50 0.00 Yes-decrease

Days in-school suspension 32 5.12 2.49 No

Days out-of-school suspension 32 7.20 0.13 Yes-decrease

Reading NCE Score 23 23.26 27.96 Yes-increase

Math NCE Score 23 18.30 21.57 Yes-increase

*p < .05. A significant difference is determined by the use of specific statistical techniques which take into account

the number of students and the direction and size of the change.  In some cases, a difference that appears large may

not be statistically significant.  Generally, such results suggest that certain characteristics of the data, such as

extreme scores or number of students in the analysis, make the observed change unreliable. 

Interpretation of the data for the elementary students yielded the following conclusions:

• A statistically significant increase was noted in the students grade point average.  Their
GPA increased from an average of 0.43 to 2.63 while in the program.  At the end of the
year, all but one of the students had a grade point of “C” or better.

• The number of student absences decreased by almost half to an average of 7.34 days per
semester.  

• A reliable increase was noted on the Reading and Math subtests of the standardized
achievement test administered; however, the students’ scores remained very low.

• No reliable difference was noted in the number of in-school suspension for the students. 
Half of the first-year elementary students were assigned to ISS during the year.  A
substantial decrease was noted in the number of out-of-school suspensions.  In the
semester prior to attending SeeWorth, eleven of the students were suspended from
school.  Only one was suspended from SeeWorth.

• A ratio of the number of courses attempted compared to those completed indicated that
the students did experience more success while in the program.  They successfully
completed an average of 24 percent of the courses they attempted prior to entering the
program compared to 99 percent at SeeWorth.  None of the students were reported to
have failed a course and only two students had incomplete courses recorded.

• Psycho-social assessment scores were not provided.
• The results for students who were in the program for two or more years were

academically similar to their first-year peers.  Statistically significant improvement was
noted in grade point averages, courses completed, and on the Reading and Math subtests
of the standardized achievement tests.  Students’ mean GPA at the end of the year was
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2.58 compared to 0.98 prior to intervention.  Behaviorally, these students did not appear
to be making positive changes.  No significant differences were noted between their pre-
intervention means and post-intervention mean in absences or suspensions.

The following table lists the results for middle school students prior to and after their
first-year of participation in the program.

SeeWorth Middle School Students (first-year students)

Variable N Pre-

program

Post-

program

Statistically

Significant*

GPA 81 0.67 2.66 Yes-increase

Absences 81 17.15 10.55 Yes-decrease

Ratio of courses completed to attempted 81 0.37 0.99 Yes-increase

Courses failed 81 3.89 0.00 Yes-decrease

Days In-school Suspension 80 1.80 1.54 No

Days out-of-school suspension 80 2.62 0.48 Yes-decrease

Reading NCE Score 58 30.90 35.14 Yes-increase

Math NCE Score 58 25.33 28.81 Yes-increase

* p < .05. A significant difference is determined by the use of specific statistical techniques which take into account

the number of students and the direction and size of the change.  In some cases, a difference that appears large may

not be statistically significant.  Generally, such results suggest that certain characteristics of the data, such as

extreme scores or number of students in the analysis, make the observed change unreliable. 

Interpretation of the data for the middle school students yielded the following results:

• Statistically significant academic improvement was noted for the first-year students. 
Their grade point averages increased from 0.67 to an average of 2.66.   

• Standardized achievement test scores indicated an increase in reading and math skills
although the mean scores remained in the below-average range.

• Students successfully completed 99 percent of the courses attempted while in the
program compared to 37 percent prior to intervention.  Six SeeWorth students had at
least one grade of “Incomplete.”

• A significant decrease was noted in student absences; however, the average was still
high.  SeeWorth middle-level students were absent an average of 10.55 days per
semester.

• No change was noted in the number of in-school suspensions.  Approximately 50 percent
of the students were assigned to in-school suspension while in the program.  A
statistically significant decrease was noted in the number of days students were
suspended out of school.  

• Psycho-social assessment scores were not provided.
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• Results for students in the program for two or more years indicated that the students had
a mean GPA of 2.66 at the end of the year compared to 0.67 at program entry.  No
reliable changes were noted in students’ reading or math skills as measured by
standardized achievement tests.  None of the students were reported to have failed a
course and only four had grades of “Incomplete.”  The number of days students were
absent decreased substantially to a mean of 7.37 (compared to a mean of 17.98 days prior
to entering the program).  No pre-post change was noted in suspensions.  

The following table lists the results for the first-year high school students prior to and
after their participation in the program.

SeeWorth High School Students (first-year students)

Variable N Pre-

program

Post-

program

Statistically

Significant*

GPA 242 055 2.62 Yes-increase

Absences 242 17.74 10.24 Yes-decrease

Courses Attempted 242 6.00 7.87 Yes-increase

Courses Completed 242 1.94 7.78 Yes-increase

In-school Suspension 241 1.14 0.53 No

Out-of-school Suspension 242 1.55 0.34 Yes-decrease

Reading NCE Score 167 36.56 40.49 Yes-increase

Math NCE Score 167 26.84 30.08 Yes-increase

*p < .05. A significant difference is determined by the use of specific statistical techniques which take into account

the number of students and the direction and size of the change.  In some cases, a difference that appears large may

not be statistically significant.  Generally, such results suggest that certain characteristics of the data, such as

extreme scores or number of students in the analysis, make the observed change unreliable. 

Interpretation of the data for the first-year high school students yielded the following results:

• Students successfully completed significantly more courses while in the program, an
average of 99 percent of those attempted.  The students completed an average of 7.78
courses per semester.  Nineteen percent of the students had incomplete courses recorded;
this is most likely due to open-entry and competency-based credit policies.  The first-year
students increased their grade point average from the “F” to the “C” level.

• Students’ scores on the standardized achievement assessment indicated significant
increases in reading and math skills although students’ math skills were still far below
average.

• The number of student absences decreased substantially; however, the average student
was absent 10.24 days per semester while in the program.
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• A statistically significant decrease was noted in the number of days students were
suspended from school.  Eleven of the students were suspended from school while in the
program compared to 23 students prior to intervention.

• Psycho-social assessment scores were not provided.

The following table lists the results for high school students in the program for two or
more years.

SeeWorth High School Students (two or more years)

Variable N Pre-

program

Post-

program

Statistically

Significant*

GPA 174 0.91 2.62 Yes-increase

Absences 184 22.14 6.56 Yes-decrease

Courses Attempted 174 6.24 7.94 Yes-increase

Courses Completed 174 2.60 7.86 Yes-increase

In-school Suspension 174 1.43 0.41 Yes-decrease

Out-of-school Suspension 174 3.27 0.27 Yes-decrease

Reading NCE Score 119 36.02 39.61 Yes-increase

Math NCE Score 119 29.43 32.61 Yes-increase

*p < .05. A significant difference is determined by the use of specific statistical techniques which take into account

the number of students and the direction and size of the change.  In some cases, a difference that appears large may

not be statistically significant.  Generally, such results suggest that certain characteristics of the data, such as

extreme scores or number of students in the analysis, make the observed change unreliable. 

Interpretation of the data for the high school students yielded the following results:

• The students in the program for two or more years appeared to be making appropriate
academic progress.  Their grade point average fell at the mid “C” level and they
completed an average of 7.86 courses, 98 percent of the courses they attempted.  Ten of
the students had incomplete courses reported.

• The number of student absences decreased dramatically during intervention.  The
students averaged 6.56 days absent per semester compared to 22.14 days prior to
intervention. 

• A statistically significant decrease was noted in the number of days students were
suspended from school.  Prior to intervention, 42 students were suspended from school
compared to eleven students while in the program.

• Slight gains were noted in the NCE scores of the Reading and Math subtest of the
standardized achievement test administered; however, their scores remained low.

• Psycho-social assessment scores were not provided.
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Recommendations

As was previously noted, the success of the SeeWorth Academy is predicated upon the
commitment and involvement of 1) collaborative partners, 2) academy staff, 3) students, and 4)
parents.  Janet Grigg and the board of the SeeWorth Academy have continued to seek out the
instructional and support staff, as well as a broad range of service providers and community
supporters, who individually and collectively exhibit a determined dedication to providing an
atmosphere conducive to student success.  The OTAC field coordinator noted that the
atmosphere at the academy was welcoming and supportive.  

Ms. Grigg and the board have continued to set goals for current staff and to recruit
additional staff who hold teaching certification.  The curriculum was expanded to add music
instruction with a certified teacher.  The awareness of the role of student involvement through
school sports resulted in an impressive competitive basketball team.  The SeeWorth Academy
continues to afford an impressive range of services.  The addition of the nursing staff indicates
SeeWorth’s commitment to provide for the student and family members beyond the walls of the
classroom.

It has been noted in previous evaluations that the large population of the SeeWorth
Academy – more than 800 students – is rarely seen in alternative settings.  The academy is
divided into several “schools within a school.”  The format of the program maintains small
groupings to provide for individualized attention to students.  Low ratios of students to teachers
and the use of mentors and tutors further enhance the likelihood of student success. 

In response to the 2003-04 OTAC recommendations, the director of family advocacy
worked with students with poor attendance.  An incentive program was developed and
implemented during the 2004-05 school year.  Students who exhibited a strong commitment to
school attendance and incurred no disciplinary referrals during the grading period received  gift
cards.  The director reported that this program had a positive impact for a majority of the
students.  The average number of absences remained high, however, and it is recommended that
the faculty try new methods to gain better attendance.  Gathering student input on reasons for
non-attendance and incentives for regular attendance may prove beneficial.

The 2003-04 recommendations also cited a need for improved data collection to monitor
student progress and to provide for accurate analysis and evaluation.  The student database was
notably improved this year.  Very few errors were noted, and it appeared that every effort had
been made to provide complete information for review.

Every year of this High Challenge evaluation, the students’ performance was better than
the previous year.  However, the purpose of the High Challenge evaluation was to determine the
effects of the health and drug prevention programs, not just the status of the alternative education
program.  In order to appropriately examine the successfulness of this component, information in
addition to that required by the Statewide Alternative Education program was needed.  Requests
for information included psycho-social assessment data, recidivism rates, and student focus
group information.  Although efforts were made from year to year to modify the evaluation plan
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in order to meet the needs of the program, data were not provided that would have allowed for a
complete assessment of the effectiveness of the health and drug programs.  Due to the lack of
data, the program can not be validated for the intended purposes.  Only validated programs are
eligible for a fifth year of funding, since the purpose of fifth-year funds is program dissemination
rather than program operation.  Without validation, the program cannot be recommended for
dissemination funding. 
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Sapulpa Public Schools
High Challenge Grant Program

2004-2005

Program name: Project GRADS 
(Grass Roots Alternative Day School)

Contact person: Danny Housley, principal
and Marika Haefner, teacher

Days/Hours of operation: Monday- Friday,
7:50 a.m.- 2:34 p.m.

State funding: $50,000

Number of students served: 12 Number of available slots:  12

Grades served: 6  and 7  grade Staffing:1 instructor & 1 counselorth th

Funding year: 1  st

Program Description

The transition from elementary school to middle or junior high schools is often
accompanied by academic difficulties and behavioral disruptions.  The difficulties typical for
students in early adolescence are often exacerbated when students leave elementary schools
which have been more homogenous, familiar and comfortable.  The students enrolled in the
Sapulpa Middle School transition from five neighborhood elementary schools.  The economic
level of the families served by these elementary schools range from the more ‘privileged’ areas
of the community to those with poverty rates approaching 80 percent.  The socio-economic
levels of the families often contribute to a perceived disparity among the students as these groups
come together at the middle school.  

Sapulpa Middle School reported an annual attendance rate of 97.64 percent in 2003-04.
However, nearly 2 percent (or ten 6  and 7  grade students) had absentee rates high enough to beth th

retained in school.  This group of students also tended to exhibit problematic behaviors, with
some incidents reported as being significant enough to result in arrests.  The Sapulpa Middle
School Resource Officer’s report indicated that 35 percent of the incidents reviewed were for
disorderly conduct and 26 percent of the incidents were for truancy, making up 61 percent of his
caseload.  Tobacco possession and use was reported as 16 percent with the remaining caseload
being made up of  lower-incidence violations of school rules.

The Grass Roots Alternative Day School (GRADS) high challenge proposal was
designed to include the following features:

• Self-contained classroom
• Low ratio of students to teachers
• Behavioral management through counseling and positive reinforcement
• Mentoring
• Parental involvement
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While the overall objective of the project is to assist the participant in meeting the
requirements for graduation, thus reducing the district’s dropout rate, the immediate or short
term goals of the program included:

• Improve student academic performance as measured by grades and achievement
test scores,

• Improve school attendance, and
• Decrease problematic behaviors as measured by the number of disciplinary

referrals.

Implementation

The implementation of the GRADS program was delayed due to numerous personnel
changes which coincided with the timing of the grant award notification.  The grant
administrator and program-site principal both accepted positions out of the district in August,
leaving the details of getting the program “up and running” to their successors.  The new staff
members responsible for setting up the classroom needed time to learn all aspects of their jobs as
well as to initiate this program.  It was not until early October that the OTAC field coordinator
was able to meet with the district’s assistant superintendent of instruction, the new building
principal (who had been the junior high school principal), middle school and junior high school
counselors, and the prospective classroom instructor to discuss the development of the proposed
class.  It was decided that the initial focus would be on the current 6  and 7  graders only, thenth th

be expanded to include the 8  graders when the program stabilized.th

Ms. Marika Haefner, a middle school math instructor, was reassigned to GRADS.
Students who exhibited disruptive behaviors that interfered with school progress and those with
poor academic performance or high absences were referred by the classroom teachers, the
middle school counselor, or the middle school principal for consideration.  Twelve students and
their parents were interviewed for the initial class.  A classroom space within the middle school
was denoted as the new GRADS classroom.  A full-time instructional aide was hired to help
provide one-on-one assistance to each student.  Students were scheduled into the program at the
beginning of the second semester.

Instruction was based on meeting the Oklahoma Priority Academic Student Skills
(PASS) objectives using activity-based teaching, adapted textbooks and cooperative learning
strategies. Community service projects were designed to help students develop a sense of
belonging.

Ms. Tamra Farley, the middle school counselor, worked to develop the parental
involvement component of the program.  The number of family counseling and home visits were
recorded in the project database.  Although the program proposal included a mentoring
component, no records to document student participation in such a program were made available
to OTAC.
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Student outcomes analysis.  Data was provided for six 6  graders and six 7  gradeth th

students.  Caucasian (47.1%) and Native American(47.1%) students accounted for most of the
students served.  One Hispanic and one African-American student also participated.  The
classroom minority population of 52.9 percent was substantially higher than the school’s average
of 28 percent minority (Profiles 2004, State Office of Accountability).  Two-thirds of the
students served were male.  Five of the students self-reported that they had previous contact with
juvenile justice authorities.  Most of the students (75%) were referred to the program due to
academic deficiencies although students were also referred because of excessive absences
(16.7%) and behavioral difficulties (8.3%).  Students averaged 16.91 weeks in the program.  At
the end of the school year, six of the students were returned to the traditional program and six of
the students had exit codes of “other”.

Project data indicated that all of the students participated in individual, group, and family
counseling services.  The students averaged 19.58 sessions during the spring semester or an
average of 1.17 sessions per week.  Additionally, home visits were made to three of the families
and all of the students attended guidance sessions.  All of the students completed 22 hours of
community service activities during the semester.

The following table presents the students’ performance prior to entering the program and
after their semester of exposure to the program.  The statistical tests conducted included
Wilcoxon Matched-Pairs Signed-Ranks Test (used in studies with small sample sizes).  The
purpose of statistical tests is to determine whether changes in students are reliable – whether we
should reasonably expect similar results with other students. 

GRADS student outcomes. 

Variable N Pre-

program

Post-

program

Statistically

Significant*

GPA 12 1.08 3.26 Yes-Increase

Absences 12 9.33 7.55 No change

Passing rate (courses passed/attempted) 12 0.55 1.00 No change

Days out-of-school suspension 12 2.33 4.18 No change

Gates Reading NCE Score 11 25.64 26.82 No change

ITBS Math Raw Score 11 5.09 9.45 Yes-increase

*p <.05. A significant difference is determined by the use of specific statistical techniques which take into account the

number of students and the direction and size of the change.  In some cases, a difference that appears large may not be
statistically significant.  Generally, such results suggest that certain characteristics of the data, such as extreme scores or

number of students in the analysis, make the observed change unreliable.  
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Interpretation of the data for the elementary students yielded the following conclusions:

• The students’ grades increased significantly from the low “D” level to the mid “B” level. 
All of the students had a grade point average above the 3.00 mark while in the program. 
The students successfully completed all five of the courses they attempted.

• The students’ scores on the standardized assessments indicated a gain on the Math
subtest of the Iowa Test of Basic Skills but no change on the Gates-MacGinitie reading
assessment.  The average NCE score of 26.82 on the Gates-MacGinitie suggests that the
students’ reading skills remained very low.

• The number of days students were absent showed no change and half of the students
were suspended from school during the semester.

Student surveys.  All 12 of the students who attended the GRADS program completed
surveys.  Their responses are summarized in an attachment to this report.  The response to the
question of length of time in the program and the question regarding participation in counseling
indicated some confusion or lack of attention to the questions.  Question 2, “How long have you
been in the alternative program?” elicited a range of responses although the program had been
available only during the spring semester.  Three of the students indicated that they did not
participate in counseling, yet each student participated in individual and group sessions,
according to the project database.  

Seven of the students indicated that they had made the choice to participate in the
program.  Ten of the 12 students indicated that they would recommend the program to a friend. 
The responses on the open-ended portion of the survey further indicated student approval of the
program.  When asked whether the program had made a difference in their lives, the responses
were positive in nearly every instance.  One student in the negative because “I am embarrassed
to be in this class,”  but went on to say, “But it is a great class to learn.”  Nine of the comments
addressed student improvement in grades.  Comments included:

“Yes. I am making better grades and reading more.”
“Yes, it helped me out. Not in and out of school. Easier to work now.”
“Yes......I have a friend in class and the teachers are nice.”
“Yes my grades are way better I got the coolest teachers and I have fun.”
“Yes. It helped my grades and kept me out of trouble.”

When the students were asked how the program could be improved, students indicated
that they would like more; more activities, more play, more games, more kids, more space, more
freedom.  Other comments included:

“It couldn’t be improved. I like it as it is.”
“More time to work on one subject at a time.”
“More fun activities. Let us work together.”
“Not as much worksheets.”
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Recommendations

The Sapulpa GRADS program staff made a concerted effort to implement the
components of the grant.  They are to be especially commended for quickly “stepping up to the
plate” with the numerous challenges that confronted the implementation team.  Each staff
member worked diligently to embrace the basic goals and philosophy of alternative approaches
and of the specifics of this grant.  The OTAC field coordinator observed a staff that was willing
to work together, to problem-solve and to ask for assistance; this suggests that the program will
soon be able to address each of the original grant’s components and to provide appropriate
alternative services for the middle school’s at-risk students.  Therefore, continued funding is
recommended with the following notes:

Self-Evaluation

The student data was submitted by the deadline but the program did not send a self-
evaluation.  The student data was in excellent shape.  Very few errors were noted, and it
appeared that every effort had been made to provide complete information for review.  The
OTAC field coordinator will work with the classroom instructor and the counselor to develop a
format for the  program’s self-evaluation.

Mentors

Create and implement a survey of the adults who serve as mentors for the project.  OTAC
has sample surveys used by other programs that the Sapulpa staff are welcome to review.  The
OTAC field coordinator will work with the counselor and principal to develop an appropriate
survey and devise a data reporting method.  A survey of the students regarding their experience
with the mentors would further allow for a review of the effectiveness of this component of the
program.  A structured group interview could be substituted for the survey.



Sapulpa Public Schools
High Challenge

What grade are you in?

6 50%
6 50%

6
7

Count %

How long have you been in an
alternative program?

8 67%
3 25%
1 8%

1 semester
2 semesters
3 semesters

Count %

Have you ever dropped out of
school?

11 91.7%
1 8.3%

No
Yes

Count %

Do you have to work to support
yourself and/or a family?

1 8%
11 92%

 
No

Count %

Does your alternative education
program have enough supplies
(computer/textbooks) for each

student?

2 16.7%
10 83.3%

No
Yes

Count %

How did you get into alternative
education?

7 58.3%
4 33.3%
1 8.3%

It was my choice
I was sent here
Other

Count %



Are the elective courses offered
in your program intersting to

you?

1 8.3%
11 91.7%

No
Yes

Count %

Where do you take elective courses?

2 18.2%
6 54.5%
3 27.3%

Alternative school
Traditional school
Both

Count %

Do you plan to stay in school
until you graduate?

1 8.3%
11 91.7%

No
Yes

Count %

Would you recommend this
program to a friend?

1 8.3%
1 8.3%

10 83.3%

 
No
Yes

Count %
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Tecumseh Public Schools
2004-2005

Program name: REACH Contact person: Kelli Huhn

Days/Hours of operation: Monday-Friday
12:30p.m. - 3:30p.m.

State funding: $43,100

Number of students served: 15 Number of available slots:10

Grades served: 4  & 6  grades Staffing:1 instructor & 1 counselorth th

Funding year: 4  th

Description

The Tecumseh High Challenge Program (REACH) served students  in grades 4 and 6 that
were identified as at risk.  There were two components for the REACH Program this year.  The
first was a program for 6  graders conducted during the afternoon each day.  Students wereth

referred to this program because of absences, low grades, family/home problems, behavior
problems, discipline referrals or prior retention in grade.  The purpose of the class was to assist
students with homework and encourage academic success while incorporating group counseling
and life skills into the class.  The second component was an afternoon class held Tuesday -
Thursday targeting 4  grade students who were at risk of retention or were having significantth

trouble with behavior.  The students did homework, worked on problem areas such as reading
and math, and did group activities designed to teach life skills and increase self esteem. 

Goal 1- The REACH Program will provide identified high challenge students with
alternative methods of learning that are matched with their preferred learning modalities
and functional learning levels.

Students coming into the program were given two tests to determine their needs.  Pre and
post achievement tests were administered to assess academic needs and the Multidimensional
Self Concept Scale (MSCS) was administered to determine personal attributes related to
learning.  The staff then took into consideration each child’s background, self-concept, and
educational needs to provide each student with an individualized plan for success.

Goal 2 - Counseling and support will be made available to students and their parents.

Counseling support was provided to each student on a daily basis and life skills
instruction was a routine part of the day.  Some of the topics incorporated included: anger
management, verbal and nonverbal communication, teamwork, respect, self-esteem,
responsibility, decision making, goal setting, critical thinking, family value, and self-discipline. 
The staff communicated with the regular classroom teachers daily using a student agenda form. 
This enabled them to reinforce successful classroom behavior or discuss problems that occurred
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and how to employ self-control in future situations.  At the end of the day, an agenda was sent
home to let the parents know what was accomplished in REACH and topics discussed.  This kept
good communication going among all the students’ teachers and parents and was an important
component again this year.   

Homework assistance was one of the most beneficial aspects of the program.  The
students spent approximately one hour on homework each day.  The staff reported that the
students were excited to see grades improve and to not have to do the work at home.  The staff
observed that students were getting more one-on-one help with difficult subjects, retaining the
information better, and turning in more correct homework, which they believed leads to
improved self esteem as a learner.  Again this year, the staff asked the home room teachers to
work in all core subjects in the classroom before the students come to REACH.  The students
then had an easier time being able to transition back to classrooms without missing vital
material.  In addition to homework assistance, the students worked on targeted PASS objectives
with the teacher.  After homework/skills building time, the students participated in group
activities (group counseling/life skills).

Parents were encouraged to visit the program at any time in addition to specific
appointments each nine weeks .  Communication between home and school increased and
several parents seemed pleased with knowing more about what their child does daily in class. 
Additional district parent/teacher conference days were observed and two open house activities
were held.  REACH students received end-of-year awards at their home school and parents were
encouraged to attend.  The awards were specific to the child, recognizing their strengths, and for
many of the students it was the first trophy they had ever received.

Goal 3 - Intervention strategies will help meet the high challenge student’s curricular
needs.

Activities used by the program to accomplish this goal included:
• Encouraging completion of work by awarding tickets that were put into a drawing

to win a prize at the end of the week
• Setting up a consistent environment so that the students were comfortable and

able to work in a more relaxed state
• Providing one-on-one instruction, taking stresses off students that made them feel

less intelligent because they required more help
• Empowering students to use their strengths to their benefit, such as being mentors

to the younger students in the program
• Receiving immediate feedback on work they completed during REACH that 

allowed them to make corrections quickly
• Setting personal and academic goals that they wanted to achieve by the end of the

school year
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Goal 4 - Transition strategies will be in place to help elementary students transition to the
next grade level.

Time management and organizational skills were emphasized this year.  The importance
of passing classes was another area that was stressed.  To encourage good behavior, discipline
steps were discussed and students learned how to avoid problems.  It is anticipated that these
skills will assist the students in making a smooth and successful transition to middle school. 
Instructors met with the parents at the end of the year in conferences to discuss the need for
services in the future.

Student outcomes analysis.  Data was provided for nine 4  grade students and fiveth

students in the 6  and 7  grades.  Three of the students in the program were Native Americansth th

and the remaining students were Caucasian.  Three of the participants were female and eleven
were males.  Four of the students were referred to the program because of academic deficiencies
and all of the other students were referred for behavioral difficulties.  Most of the students
participated in the program for one semester.  One student was suspended from school through
the end of the school year and all other students were returned to the traditional program. 

Twelve of the students participated in counseling services during their stay in the
program.  The students participated in group counseling most days.  The number of sessions
attended ranged from 45 to 159 and averaged 75.33.  The number of individual counseling
sessions averaged 23.17 per student.  Family counseling sessions were also provided, averaging
2.17 sessions per family.  Tutoring sessions were reported for all of the students, averaging 77.42
sessions, or one session for each day of enrollment.

Academic and behavioral data were available for eight of the 4  grade students.  Theth

number of absences the 4  graders had during their stay in the program was very low, averagingth

only 1.75 days per semester compared to 0.75 prior to intervention.  Two of the students were
suspended prior to intervention and three of the students were suspended while in the program;
however, the number of days the students were suspended from school suggested that the
infractions were minor in nature.  

Little change was noted in the 4  graders’ academic performance.  Their mean GPAth

remained at the mid “C” level, averaging 2.63.  Five of the students successfully completed all of
their courses and three did not.  A statistically significant increase was noted on the Reading
subtest of the Wide Range Achievement Test-III which averaged a standard score of 111.13 after
treatment compared to 102.00 at program entry.  The 9-point increase was much larger than that
typically seen in short-term academic interventions.  No change was noted on the Math or
Spelling subtest.

The four 6  graders and one 7  grade student (who was served in the 6  grade program)th th th

had an average of only two days absent from the program.  One of the students had been
suspended prior to entering the program.  Two of the students were suspended from school while
in the program.  No change was noted in students grade point average that remained at the low
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“C” level.  Two of the students completed all of their courses while in the program and two did
not.  Students’ scores on the WRAT-III remained in the average range.  

As part of the validation process, the project staff was asked to collect data on the current
school performance for students who had previously been served in the program.  A total of 90
students was identified.  Thirty-two (36%) of the students were no longer enrolled in the district. 
The reason for their exit from the district was not recorded.  Of the 58 remaining students, four
of the students were reported as having been retained in grade.  The mean grade point average
for the group was 1.80.  A total of 54 percent of the students had grade point averages of less
than 2.00.  The mean number of absences for the group in the spring semester of 2005 was 2.85. 
One fourth of these students (24%) was suspended from school during the spring semester of
2005.  The number of days these students were suspended ranged from one to five.  Overall, the
former program students who were still in the district appeared to be struggling in the traditional
environment.  Their grade point averages and the number of student suspensions indicated that
many of the students were still in need of academic and behavioral assistance.  

The following survey was developed by local program staff and administered to students
in the spring semester.  The survey was made up of leading questions, so the results should not
be given too much weight.  If the staff wants to use this survey in the future, OTAC evaluators
will assist them in framing questions in a more neutral fashion.  Most of the students agreed that
their academic performance and behavior had improved while assigned to the program.

Student surveys results.

Yes No

Is REACH helpful with getting your homework done? 8 1

Has your self-control gotten better since starting REACH? 8 1

Do you feel you are making better choices now than before you started

REACH? 

7 2

Do you think you get along better with other students now than before

you started REACH?

5 4

Are you a better sport than when you started REACH? 8 1

Are your grades better than when you started REACH? 8 1

Do you turn in more homework now than when you started REACH? 8 1

Have you enjoyed your time in REACH?  8 1
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Recommendation

The program staff worked hard to increase available service time with the students.  The
district rearranged their individual school schedules and program coordination was carefully
planned.  In order to provide the best program it was decided to serve students in 4  grade whichth

enabled them to have a longer period with the students each day as well as a longer period of
time during the school year.  This resulted in a lower total number of students served but the
participating students received more time in the program and follow-up.  The district has
indicated that they will not be offering the program next year due to budget constraints. 

Review of the program evaluations over the course of the project indicated that the
afternoon program showed promise in its first year but was not able to produce the same
magnitude of outcomes in the following years.  Students in the two-hour program had slight
gains; however, few of the students remained in the program more than a semester and did not
appear to return to the traditional program with a strong increase in skills.  The most encouraging
result was in increase in basic reading (word recognition) skills noted on the WRAT-III.  

The results of the longitudinal study suggested that former participants were having
difficulty succeeding in the regular classroom.  Typically, High Challenge program validation is
reserved for those that have produced exemplary results.  The results of the REACH program,
although promising in some aspects, are not sufficient for OTAC to validate it as effective and
recommend it to other Oklahoma districts. 
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Wagoner Public Schools
2004-2005

Program name: S.T.A.R.S. Academy Contact person: Mike Christy

Days/Hours of operation: Monday-Friday
8:00a.m.- 3:00p.m.

State funding: $49,000

Number of students served: 28 Number of available slots:15

Grades served: 4  and 6  grade Staffing:1 instructor & 1 aideth th

Funding year: 1  st

Program Description

The Wagoner High Challenge Program (STARS) serves students in grades 6 -8  that areth th 

identified as at risk.  The program is designed to (1) reduce the number of students who have
grades that consistently indicate major underachievement, have been a school dropout, or have
not made substantial progress in mastering basic skills, (2) provide innovative, engaging
coursework for students who are out of school because of suspension, (3) improve the academic
rigor of the middle school alternative program, and (4) to increase the literacy levels of parents
of students involved in the program.  Students served in the program should possess one or more
of the following characteristics: retained at least once, dropped out of school at least once,
referred by the Office of Juvenile Affairs, experienced difficulty adjusting to the traditional
school atmosphere, or had academic or behavioral difficulties.

Goal 1- Increase student success by reducing the number of students who have grades that
consistently indicate major underachievement, providing academic and behavioral success
for the returning middle school dropout, providing success for adjudicated middle school
youth, and students who have been retained or have not made substantial progress in
mastering basic skills that are appropriate for students their age.

Twenty-eight students were enrolled in the program beginning in October 2004.  All of
the students were placed in the program by building administrators.  The administrators
explained to parents that this program was the only alternative to their child being suspended out
of school.  Students coming into the program were given two tests to determine their needs.  Pre
and post TABE achievement tests were administered to assess academic needs and the Piers
Harris Self-Concept Scale was administered as a baseline measure.  Student success was also
measured by results from the state mandated CRT exams.

Goal 2 - Provide innovative, engaging coursework for students who are out of school
because of suspension or expulsion.
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This aspect of the program was not needed this year.  Students were enrolled in the
program as an alternative to suspension.
Goal 3 - Increase the ability of the middle school alternative teaching staff to teach
Language Arts (Reading) and mathematics using a more rigorous mathematics through
selective and continuous professional development and the use of curricula that are aligned
with the Priority Academic Student Skills (PASS).

Two on-site trainings and follow-up computer sessions were held for the program staff in
the use of Hypothesis-based Learning (HbL).  HbL is a teaching methodology based on 3 pillars:
Process, Encouragement and Collaboration.  HbL goes above and beyond inquiry-based science
instruction.  Students use higher level thinking skills to make their own observations,
hypotheses, predictions, fair tests and analysis.

One onsite training and several follow up computer sessions were held for the VISION
program.  The Oklahoma Legislature established the VISION Pilot Program for the development
of a virtual internet school in Oklahoma.  This program was not fully implemented during this
school year because of the timeline of training and the program getting off to a late start.  This
will be a goal for the next school year.  

Service Delivery Model

The intake and screening committee was comprised of a central office administrator,
building principals, middle school counselors, alternative educational principal, school based
social workers and a representative from the Office of Juvenile Affairs.  This committee met
weekly and reviewed student records and data to determine which students should be placed in
the program. 

Three high school alternative instructors assisted Mr. Inlow (the middle school
instructor) in providing all the content area courses and electives.  Mr. Inlow taught all core
content classes and the students took elective courses in the high school alternative program. 
The instructional aide followed the middle school students to each class and provided additional
help to the students.  

Morning group time was implemented to start each day and this time was used for
character education and to encourage the students with stories of people who overcame difficult
situations and circumstances.  

A contract with an outside counselor provided both individual and group counseling each
week.  On Fridays, the middle school students were divided in two for group sessions; the
counselor was also available for individual counseling three days a week.  Life skills instruction
was directed primarily at developing good skills that would assist them in better academic
performance.  Personal hygiene was another major issue that was discussed with the students,
who were divided by gender for these sessions.  Proper etiquette and manners were discussed as
well.   
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One of the highlights of the year was a program presented by Mr. Ron Glodoski a
motivational speaker who talked with the students about overcoming adversity and leading
successful lives.  He spoke at a free chili dinner for students and their parents.  He answered
questions from parents and helped pass out free basketball tickets to students.

This school year, the STARS Academy adopted the James A. Dorr Outdoor Classroom as
an ongoing service program as well as a community service opportunity.  The classroom is
located just north of the middle school and it had fallen into disrepair in recent years.  The
faculty and staff undertook the challenge of rebuilding the outdoor classroom so that the science
programs throughout the district would be able to utilize this facility.  Maintaining this facility
will also be a future activity for the alternative faculty and students. 

Student Outcomes

Data was provided for 28 students who were served in the STAR program.  The students
ranged in grade level from six to eight.  Almost half of the students (46.4%) were eighth-graders. 
The majority of the students were Caucasian (64.3%).  The largest minority were Native
Americans (25.0%) followed by African Americans (7.1%) and Hispanic students (3.6%).  The
ethnic makeup of the program closely resembled that of the middle school population according
to Profiles 2004 (State Office of Accountability).  Two-thirds of the students served were male. 
Three of the students reported that they had been involved with the Office of Juvenile Affairs. 

The most frequently recorded reason for referral to the program was academic deficiency
(42.9%) followed by excessive absences (32.1%), behavioral difficulties (17.9%), emotional or
school adjustment (3.6%) and “other” (3.6%).  Students participated in the program between two
and 36 weeks and averaged 14.22 weeks of programming.  At the end of the year, more than half
(57.1%) of the students were returned to the traditional program.  Of those returned to the
traditional school program, 72 percent were returned after less than one semester of intervention. 
Only 17.9 percent were expected to participate in the High Challenge program next year.  A total
of 14.3 percent of the students were reported to have moved during the year, 7.1 percent were
referred to another program, and 3.6 percent has an exit code of “other”.

The students averaged 2.47 counseling sessions per week while in the program.  Most of
the counseling sessions were provided in the form of group counseling.  Twenty-one of the 27
students participated in group counseling sessions that ranged from three to 19 sessions.  Sixteen
of the students accessed individual counseling services.  The number of individual sessions
ranged from one to five.  Family counseling was provided for one student.  Students also
participated in service-learning activities.  Twenty-one of the students were reported to have
gained credit through service-learning during their enrollment in the program.  The number of
tutoring sessions provided for each student was not recorded.

The following table presents the pre-post results for students in the program for one
semester or less.  The statistical tests conducted were t-tests for related samples (for variables
with 30 or more students with pre-post pairs) and Wilcoxon Matched-Pairs Signed-Ranks Test
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(for variables with smaller sample sizes).  The purpose of statistical tests is to determine whether
changes in students are reliable – if we should count on similar results with other students. 

Pre-post student outcomes (less than one semester).

Variable N Pre-

program

Post-

program

Statistically

Significant*

GPA 17 1.49 1.48 No change

Absences 18 7.53 11.18 No change

Days in-school suspension 18 4.26 0.00 Yes-decrease

Days out-of-school suspension 18 4.42 3.96 No change

Courses attempted 18 7.44 8.00 Yes-increase

Courses completed 13 5.31 6.15 No change

* =p <.05. A significant difference is determined by the use of specific statistical techniques which take into account

the number of students and the direction and size of the change.  In some cases, a difference that appears large may

not be statistically significant.  Generally, such results suggest that certain characteristics of the data, such as

extreme scores or number of students in the analysis, make the observed change unreliable.  

Interpretation of the data for the elementary students yielded the following conclusions:

• Little academic progress was noted by the students who participated in the program for a
semester or less.  No reliable change was noted in students grade point averages which
remained at the “D” level.

• No reliable difference was noted in the number of courses the students completed.  As a
group, the students attempted 8.00 courses while in the program and successfully
completed an average of 6.15.  The percentage of courses completed increased from 69
percent to 77 percent.

• Pre-post TABE scores were not reported for any of the students. 
• A reliable decrease in the number of in-school suspension assignments was noted.  None

of the students were assigned to ISS while enrolled in the program.  No change was
found in the number of days students were assigned to out-of-school suspension;
however, the number of students suspended out of school did change.  Seven students
were suspended prior to the intervention but 13 students were suspended from school
while in the program.  The program was ineffective in reducing student suspensions.

• No reliable change was noted in the number of days students were absent from school.
• Pre-post Piers Harris Self-Concept Scale scores were not provided.

Seven students were reported to have been in the program for a semester or more.  These
students averaged 17.82 absences per semester prior to entering the program; however, the
average was skewed since two of the students were absent more than 30 days.  While in the
program, the group averaged 4.30 absences in a semester.  Four of the seven students were
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suspended from school while in the program.  Academically, the students did appear to make
progress.  Their grade point average was 1.16 prior to entering the program and 2.44 while in the
program.  During their enrollment in STARS Academy, the students successfully completed 91
percent of the courses they attempted compared to only 51 percent at their previous placement.  

Attached to this report is a table that summarizes the results of student surveys.  These
surveys were administered to the participants at Wagoners’s STARS program during the spring
of 2005.

Recommendation

The results of the evaluation for the first year of the program indicated that the majority
of the students were being served for less than a semester.  These students were returned to the
regular classroom after minimal intervention; most with very low grade point averages.  The
results for students enrolled in the program for one semester or more were promising.  Their
grade point averages increased, suggesting that they were beginning to gain the skills that they
needed in order to succeed in the traditional environment.  The program staff is strongly
encouraged to review the entrance and exit criteria for the program.  

OTAC cannot provide the adequate feedback regarding program development and
refinement without examination of the necessary data.  Completion of students’ behavioral and
academic assessments are required if the program is to be adequately evaluated.

Mr. Inlow, the program teacher, resigned and a new middle school instructor, new
alternative director, and new high school staff will have to be trained in VISION and HbL over
the summer.  There were many problems with the alternative school staff and this may have
indirectly affected the middle school students.  OTAC staff have met with district administrators
and the new staff should be able to be trained and ready for the start of the 2005-2006 school
year.  The program is recommended for continued funding for one additional year to give the
new staff and new policies a chance to make the program more successful at (1) keeping
students engaged in school and (2) improving their academic achievement.  Funding
recommendations at the end of next year will be made on the basis of the level of
implementation of each program component and the program’s success in changing student
achievement and behavior.



Wagoner Public Schools
High Challenge

What grade are you in?

5 42%
1 8%
6 50%

6
7
8

Count %

How long have you been in an
alternative program?

8 67%
4 33%

1 semester
2 semesters

Count %

Have you ever dropped out of
school?

12 100.0%No
Count %

Do you have to work to support
yourself and/or a family?

11 92%
1 8%

No
Yes

Count %

Does your alternative education
program have enough supplies
(computer/textbooks) for each

student?

7 58.3%
5 41.7%

No
Yes

Count %

How did you get into alternative
education?

6 50.0%
4 33.3%
2 16.7%

It was my choice
I was sent here
Other

Count %
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